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CHAPTER I 
INTRODUCTION 
The objectives of any social studies program can be stated in a number 
of different ways depending on whether one is considering the curricular 
objectives, personal objectives or the broader objectives of society. How-
ever, in the final analysis the goal of social studies instruction is to 
develop free thinking, courageous and responsible citizens who will be able 
to participate intelligently in solving their personal problems involving 
human relationships as well as those facing society. As Preston states: 
'l'he chief aim of social studies instruction is to 
build citizens through improving the quality of children's 
social concepts. The kind of social concepts acquired 
by the child will determine whether he will be more loving 
than suspicious, more cooperative than belligerent, more 
world minded than provincial. They 1vill determine the 
degree to which he will be open-minded or prejudiced, 
critical or gullible.l 
In the teaching of any school subject the realization of the ultimate 
objective is dependent upon acquiring proficiency in the handling of the 
tools to be used in the learning process. Since there are certain basic 
skills which must be mastered in the social studies field in order to do 
ef fective work the first goal of instruction must be the acquisition of 
these skills. 2 
In the teaching of s ocial studies, vocabulary is one of these necessary 
1Ralph C. Preston, 'I'eaching Social Studies in the Elementary School, 
New York: Rinehart and Company, Inc. 1950, p. 253. 
2Howard B. Anderson, 11Testi;ng Basic Skills in the Social Studies," 
Elementary School Journal, 36:424-35, February, 1936, p. ~- 24. 
tools since concepts and ideas are dependent upon words and terms which are 
either peculiar t o or vitally necessary for understanding of the content3. 
As Chambers states: 
An ef fective social studies vocabulary list, 
therefore, if it meets the criterion of being 
essential for the understanding of general s ocial 
studies concepts would be a significant and 
benefici~l contribution to the teaching of social 
studies. 
Having had this same opinion, Wolf fer and Earley examined syst ematical-
l y s ocial studies text books that were published or revised since 1945 and 
were in current use in intermediate grades. Words were listed in frequency 
counts and were considered applicable f or testing if they met the criteria 
of being essential f or the understanding of general s ocial studies concepts, 
and i f they appeared in at least three textbooks in any one grade level. 
They eliminated words on the basis of the International Kindergarten Union 
Word List and the Gates Primary Vocabulary List which indicated those words 
expected t o be understood by most pupils by the end of the third grade. 
Fr om the final list of words WolfferS has built a context-type vocabulary 
test and l!;arley6 has made a category-type v ocabulary test t o determine 
which wor ds children have a knowledge of and which words need t o be 
3William L. Earley, Jr., The Construction and ~Yaluation of a Social 
Studies Vocabulary Association Test for Intermediate Grades. Unpublished 
Doctor 1 s Dissertation, Boston University, Boston, 1952. p. 10. 
4J. Richard Chambers et al, Studies Based on the Earley and Wolf fer 
Social Studies Vocabulary Tests for Grades, IV, V, and VI. Unpublished 
Master 1 s Thesis, Boston University, Boston, 1953. p . 3 
SWilliam A. Wolf fer, The Construction and Evaluation of a Social 
Studies Context Vocabulary Test. Unpublished Doc-t;or 1 s Dissertation, 
Boston University, Boston, 1952. 
6Earley, ~· cit., p. 12. 
- q;=-:-
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developed since the understanding of these words is essential to the 
development of concepts in the field of social studies. 
Statement of the Problem. The purpose of this investigation is to 
pursue further the study and analysis of the intermediate grades social 
studies vocabular,r tests constructed by Earley and Wolffer. The present 
study is concerned with the following problems: 
1. A comparison of the results of the Stanford Achievement Test in Social 
Studies with the Earley and Wolffer Social Studies Vocabulary Tests 
to determine the correlation between achievement in a social studies 
test and a social studies vocabulary test. 
2. A comparison of the results of the Stanford Achievement Test in Study 
Skills with the Earley and Wolffer Social Studies Vocabulary Tests to 
determine the correlation between achievement in a study skills test 
and a social studies vocabulary test. 
3. An analysis of the results to discover whether there are any signi-
ficant differences of achievement between the sexes at each grade 
level. 
4. An analysis of the results to discover the comparison in growth in 
both vocabulary and general achievement between grades five and six. 
The procedures employed in this study are outlined in Chapter III while 
the data obtained and the interpretations are reported in Chapter IV. 
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CHAPTER II 
A REVIEW OF THE RESEARCH AND LITERATURE 
In order to deal effectively with social studies material and to 
realize the ultimate goal of social studies instruction it is considered 
necessary for the individual to be familiar with the technical. vocabulary 
associated with social studies. 
Meaning of vocabula:g. Herman 0. Makey states that: 
"A vocabulary is a number of words which are so 
associated with ideas that the words tend to evoke the 
ideas and the ideas tend to evoke the words from the 
depths of the subconscious. A vocabulary is the tool 
which the mind uses in propounding problems, in making 
decisions, and in passing judgments. 111 
Makey2 goes on to say that we are able to increase our vocabulary by 
associating ideas with sounds or symbols. He points out that "vocabulary 
is important not because of the words but because of the ideas they repre-
sent and the thoughts which they make possible." lbus no word has meaning 
out of context. Since the context is supplied through the study of the 
subject using the word it is apparent that each subject must have its own 
special vocabulary. 
Wesley and Adams3 tell us that there are no "magical quaJ.ities 11 about 
words. Words alone, they point out, have no meaning but the words gain 
lHerman d. Yakey, "Not the Sauce, 11 English Journal., 41:254-7 May, 1952 
2Ibid., p. 255. 
3Edgar Bruce Wesley and Mary A. Adams, Teaching Social Studies in 
Elementa;r Schools. Boston: D.C.Heath and Company, 1952. pp 96=97. 
significance when they are attached to elements of exper±ence. The child 
must have some experience either through actual contact, through observation 
or through discussion which will enable him to identify t he object thereby 
giving meaning to the word. They tell us that as long as we live vocabulary 
is expanding because new experiences continually arise and bring about new 
labels of i dentification. Since, as they point out, the number of experi-
ences is infinite but the number of words is limited, each word must be used 
to i dentify experiences which are similar but not identical. Consequently 
words mean what their users make them mean. 
Betts4 cites similar information when he states that each area of 
human endeavor has its own special vocabulary which is dependent on breadth 
and depth of experience. Even though for each individual there probably is 
a saturation point beyond which vocabulary cannot be developed, experience 
with the facts generally will be reflected in vocabulary enrichment. 
Michaelis5 says that words have meaning for a child only if he can 
bring meani ng t o them. He is able to attach meaning to the words only when 
he has a r i ch background of experience which will enable him to associate 
ideas with words. If he is able to do this he will be able to build up a 
meaningful vocabulary when he encounters either old words in a new context 
or entirely new words. 
According to the above statements the meaning of words is dependent 
upon the context in which they are found . Since thi s is true, the field of 
social studies must have a technical vocabul~y of its own. The following 
4Emmett Albert Betts, Foundations of Reading Instruction. New York: 
American Book Company, 1950. p. 46o. 
SJohn U. Michaelis, Social Studies for Children in a Democracy. New 
York~ Prentice-Hall, 1951. p. 302. 
5 
is an explanation of the meaning that Earley6 and Wolffer7 have attached 
to the term "social studies vocabulary": 
"Social studies vocabular-.r is considered here 
as including those terms which refer to persons, 
places, events, institutions, and products related 
to social, human, natural, economic and political 
activities, a knowledge and meaning of which is 
essential in order to read and express information 
necessary for growth in understanding of geography, 
history and civics." 
Vocabula~ studies. Although Betts8 states that recent studies 
indicate the need for vocabulary development in the field of social science, 
Earley9 states that no organized comprehensive program seems to exist for 
the improvement of social studies vocabulary. 
Research on vocabulary in the social studies field seems to be lacking. 
However, in the field of reading much research has been done on vocabulary 
since the turn of the twentieth century. The early studies dealt primarily 
with the compiling of lists of words according to frequency of use. 
Probably the most widely used of these early studies is Thorndike 1s10 
list of 10,000 words which was published in 1921. This list was based on 
the frequency of the use of words appearing in adult literature. The 
10,000 words list has served as a guide to many writers of textbooks. 
6william L. Ea,rley, Jr., The Construction and Evaluation of a Social 
Studies Vocabulary Association Test for Intermediate Grades. Unpublished 
Doctor's Dissertation, Boston University School of Education, Boston, 1952. 
7William A. Wolf fer, The Construction and Evaluation of a Social 
Studies Context Vocabulary Test. Unpublished Doctor's Dissertation, 
BOston University School of Education, Boston, 1952. 
8Betts, ~· cit., p. 97 
9Earley, ~. cit. , p. 7 
10Edward L. Thorndike, The Teacher 1 s Wordbook. New York: Bureau of 
Publications, Teachers' College, Columbia University, 1921. 
6 
Anather widely used study is the International Kindergarten Union's11 
study of the vocabularies of children before entering the first grade. 
More than seven thousand words were found to be in the speaking vocabularies 
of the children studied. These words were obtained from conversation in 
kindergarten and home situations and from the reactions of children to 
certain pictures. The words which appeared seven times or more were 
retained on the final list of 2,596 words. This list of words is important 
because it points out the types of vocabulary that beginning school 
children might possess. This list has also served as a guide to writers of 
beginning reading materials. It is still being used today although it was 
published in 1928. 
Ten years after the 10,000 word list was published, Thorndikel2 
revised and expanded his original list to 20,000 words. He used his 
original forty-one sources and an additional two hundred to obtain the 
vocabulary. This time the words were chosen from the Bible, textbooks, and 
readers as well as from the classics of English literature. Each word is 
rated in terms of frequency of use. 
Gatesl3 developed a primary grade vocabulary, in 1935, based on the 
2500 words of highest frequency on the Thorndike list as well as from words 
found in children's literature and from their speaking vocabulary. His 
11Child 1 s Study Commission of the International Kindergarten Union, A 
Study of the Vocabula;y of Children Before Entering First Grade. 
Washington, D.C.: The International Kindergarten Union, 1928. 
12Edward 1. Thorndike, A Teacher's Word Book of 20,000 Words. New 
York: Bureau of Publications, Teachers' College, Columbia University, 1931. 
13Arthur I. Gates, A Reading Vocabulary for Primar,y Grades. New York: 
Bureau of Publications, Teachers College, Columbia University, 1935. 
7 
final list consisted of 1811 words chosen on the following bases: probable 
interest value, probable utility value, frequency of occurrence in primary 
literature and frequency of occurrence in the speaking vocabularies of 
children. Each word is arranged in alphabetical order and rated in numeri-
cal order according to frequency of use. Since, this list was compiled on 
frequency of use as well as interest value word number one is that word 
which is most often used and should, therefore, be taught first. 
Gates feels that words used in other subjects could be confined, as 
much as possible, to this same vocabulary thus facilitating children's 
efforts to get meanings from the material read. 
Earleyl4 states that this would seem to have implications for social 
studies in that an essential basic vocabulary could be developed in a 
similar manner and used as a basis for presenting social studies materials 
thereby presenting fewer difficulties. 
In 1936, Thorndike's revised list was combined with ten other studies 
based on the speaking, reading and writing vocabularies of children and 
reported by Buckingham and Dolchl5. Each word is rated by either the 
compilers or by the authors of the original studies. This list is important 
because it contains the words that are most often used by children in their 
writings. 
Rinsland16 has developed a basic general vocabulary for children in 
grades one to eight. It is based on approximately six million running 
14Earley, ~·cit., p. 7 
l5B.R. Buckingham and E.W. Dolch, A Combined Word List. Boston: 
Ginn and Company, 1936. 
l6Henry D. Rinsland, A Basic Vocabulary of Elementary School Children. 
New York: The Macmillan Company, 1945. 
8 
words found in the writings of school children from all parts of the United 
States. The 14,571 words found on the alphabetical list were retained 
because each appeared three or more times at a given grade level. Two 
types of data are presented for each word: first, the frequency of occur-
renee at each grade level as well as the total frequency for all grades is 
indicated; second, the frequency of usage is indicated in groups, as for 
example, as among the first one hundred, the first five hundred or the 
second thousand. This list can be used to check frequency of use and 
relative importance of words found in classroom materials. 
One of the most significant lists is the one which Thorndike and 
Lorgel7 compiled. Words in this count were taken from children's liter-
ature, elementary school textbooks, the Bible, English classics, books on 
sewing, cooking, farming and trades, as well as daily newspapers, magazines, 
correspondence and a semantic count. This list is helpful in determining 
whether to use a word in writing, speaking or teaching as well as to 
determine how common the word is in standard English reading matter. It 
can also be a help to teachers in deciding whether a word is important 
enough to develop thoroughly or to merely inform the children of its 
meaning so they can understand and enjoy the reading material. 
The American Historical Associationl8 has published a major report on 
17Edward 1. Thorndike and Irving Lorge, The Teacher's Wordbook of 
30,000 Words. New York: Bureau of Publications, Teachers' College, 
Columbia University, 1944. 1 
l8Truman 1. Kelley and A.C. Y~ey, Tests and Measurements in the Social 
Sciences, Part IV: Report of the Commission of the American Historical 
Association on the Social Studies. Boston: Charles Scribner's Sons, 1934. 
PP· lSS-218. 
9 
social studies vocabulary. It reports that Luella Cole Pressey, while 
working with college students on probation for remedial work, discovered 
that the reading problem was especially acute in social studies vocabulary, 
causing inadequate comprehension of what was read. She analyzed twenty-
three textbooks in history and civics used in grades four through college, 
without noting frequency; six history textbooks used in high school, 
keeping a frequency count; and noted special words appearing on the front 
pages of newspapers, in editorials, and in many articles from magazines 
dealing with current events. Essential words were selected on the basis of 
frequency and the judgment of sixty-four secondary school teachers of 
history and five college professors. Words were evaluated as follows: 
(l) essential, if the judges felt they could not teach without them; (2) 
accessory, if they regarded the word as important but not essential; and 
(3) unimportant, if they thought they could get along without it. A list 
of 1,444 words was compiled in this manner. Then a third criterion was 
applied to this list in which seven especially trained individuals 
expressed their feelings as to the value of each word outside the classroom. 
A list of 415 words were kept on the final list of essential words 
because of their high frequency, importance to teachers, and high value 
outside the classroom. Of these 346 were put into an objective test in a 
contextual setting similar to the types found in textbooks. 
Four forms of the test were tried on eleven thousand cases in grades 
four, six, eight, ten and twelve in thirty-one different places. 'l'he results 
showed that the greatest improvement came between grades four and eight 
with grades six to eight showing a greater increase than any other two 
grades. If the words known by ninety per cent or more of the pupils were 
considered as those which had been mastered there would be none at the 
10 
fourth grade level, five such words at the sixth grade level, fifty-five 
words at the eighth grade level, one hundred and six at the tenth grade 
level, and one hundred seventy-two at the twelfth grade level. 
Need of developing ~social studies vocabulary. The authorities in the 
field all point out the need for developing a meaningful vocabulary. As 
Witty19 points out the emphasis has shifted in developing vocabulary. No 
longer is interest centered on compiling lists of words and restricting 
vocabulary. Today interest is centered on concept building and developing 
vocabularies which will enable pupils to read for varied purposes and needs. 
Durrell20 tells us that unfamiliar words for which the reader has no 
meaning cause serious difficulty in comprehension and interpretation at any 
level. This problem becomes especially acute in the intermediate grades 
because many of the words found in required social studies reading are un-
known to slow or even average readers. Consequently development of vocab-
ulary is necessary if the objectives of social study teaching are to be met. 
Makey2l s~s that development of a meaningful vocabulary is necessary 
because the words must have meaning if the child is going to do concrete 
thinking. Without concrete thinking understanding is impossible. 
No pupil is going to be able to think accuratelY without an adeq~ate 
vocabulary, states Pressey22, as words are the raw materials of construe-
19Paul Witty, Reading in Modern Education. Boston: D.C.Heath and 
Company, 1949. p. 103. 
21Makey, S£. cit., p. 257. 
22Kelley and Krey, ~· cit., p. 185. 
11 
ti ve thinking. 
The need for developing social studies vocabulary is also apparent 
from the inadequacies of children's vocabularies as shown by the following 
studies. 
The understanding of common terms used in history books was investi-
gated by Scott and MYers23 who submitted these terms to one hundred seventy-
three fifth, sixth, seventh and eighth grade children. They were given a 
sentence containing the term for which they had to write the meaning. 
The conclusions indicate that, in general, children have vague and incorrect 
notions concerning some of the terms they use frequently in their routine 
procedures. 
Kepner24 made a stu~ in which he asked teachers to record daily for 
several months all words which junior high school children found difficult. 
The conclusions indicated that instruction in the content of social studies 
at the high. school level was being serio~~andicapped by the use of a 
vocabulary beyond the comprehension of a ninth grade pupil of normal vocab-
ulary and that 50 percent of the vocabulary difficulties were with words 
essential to understanding social studies material. 
Mary Johnson25 studied the vocabulary of the content subjects of fifth 
graders. The vocabulary was chosen from the index, glossary, words in 
italics, and technical terms of content subjects. Her results showed that 
23Flora Scott and Garry C. Myers, "Children's Empty and Erroneous 
Concepts of the Commonplace'', Journal of Education, 8:327-34, June, 1923. 
24Tyler Kepner, "Vocabulary Versus Content in Junior High School Social 
Studies, 11 The Historical Outlook, 20:20-33, January, 1929. 
25Mary E. Johnson, Study of the Understanding of Vocabulary of Content 
Subjects by Children of Grade Five. Unpublished Master's 'fhesis, Boston 
University School of Education, Boston, 1950. 
12 
there was no area in which the word knowledge of the pupils could be called 
adequate and among the most difficult areas were the words to be found in 
the history and geography texts. 'I'he results of her study show that a pro-
gram of word enrichment is needed for understanding the textbooks used in 
the content subjects. 
Earley26 developed a category type social studies vocabulary test in 
which the categories were selected so that the vocabulary words were 
limited to a single general concept. Earley found in his study that the 
understanding of social studies vocabulary increases with each grade at the 
intermediate level. However, for complete mastery of the concepts and con-
tent presented at any one level the vocabulary is not as well known as is 
necessary, thus, indicating the need for vocabulary enrichment. 
Wolffer27 selected words from currently used social studies textbooks 
and organized them into a context-type vocabulary test using the sentence 
form because this form is similar to the way the word would appear in text-
books. Hi~ study showed that only three of the words were mastered by 
ninety per cent of those tested in grade four, thirteen words . were mastered 
by ninety per cent of those tested in grade five, and thirty-two words were 
mastered by ninety per cent of those tested in grade six. From these 
figures it can be concluded that words are not as well known by intermediate 
grade children as is necessary for understanding social studies concepts. 
The study completed by Chambers et al28 in which th~y determined that 
26Earley, op. cit., p. 54. 
27wolffer, op. cit., p. 58. 
28J. Richard Chambers, et al, Studies Based on the Earley and Wolffer 
Social Studies Vocabulary Tests for Grades IV, V, and VI. Unpublished 
Master's Thesis, _Bqston Uniyer-~ity _Sch~~l of ~ucation, Boston, 19S3.~ P· 52. 
13 
there was a high degree of correlation between general vocabulary and social 
studies vocabulary implied that the strengthening of vocabulary work in the 
social studies needs much serious consideration, since, on the Earley test 
there were the following number of words which were not known to 50 per cent 
or more of the children - 174 words in the fourth grade, 84 words in the 
fifth grade and 49 words in the sixth grade. 
Loretta M. vVhite 29 undertook to determine the ability of fifth grade 
pupils to get word meanings from context. Her study ~hawed that children 
do not seem to be able to get word meanings from context even when the main 
objective of the passage is to define certain key words. She concludes 
that it must be much more difficult to get word meanings from the average 
social studies textbooks where little attempt has been made to define the 
difficult words. 
Burgard3° conducted a similar study in finding word meanings from 
context in silent reading in grades five and six and he likewise concluded 
that children generally were unable to glean word meanings from context. 
Butler31 made a study to determine the techniques by which meaning is 
written into textbooks in all the subject areas of the elementary grades. 
29Loretta M. White, The Ability of Fifth Grade Pupils to Get Word 
Meanings from Context.- Unpublished Master's Thesis, Boston University 
School of Education, Boston, 1950. p. 35. 
30John F. Burgard, An Investigation of the Abilities of Fifth and 
Sixth Grade Pupils to Derive Word Meanings from Context, in Silent Reading. 
Unpublished Master's Thesis, Boston University School of Education, Boston, 
1950 . p. 46. 
31Huldah Anne Butler, Finding Word Meaning from Context in Grades Five 
and Six. Unpublished Master's Thesis, Boston University School of 
Education, Boston, 1938 . p. 88. 
-. ---- --~ -
By using control and experimental groups she found that the skill of finding 
word meaning through context can be improved by specif_ic instruction. 
Phillips32 developed vocabulary tests from world history textbooks that 
were in current use and on the basis of this study it appears that there is 
a need for specific instruction in this area in order to grasp the meaning 
of social studies instruction. 
Similar information is brought out in a study by Eskridge33 in which he 
set out to discover the growth in understanding of geographic terms in 
grades four to eight. His investigation emphasized the need for more care-
fully planned instruction in geographic vocabulary since incidental instru-
tion is not sufficient. 
Cole34 cites that both general and technical vocabulary may be enlarged 
but no indirect method seems to work as well as the direct teaching of those 
words that the children need to know. She also states that with better 
isolation of the essential terms and better concentration of teaching effort 
upon them, they should be learned sooner and by more pupils. 
The National Council for the Social Studies3S in their twenty-fourth 
yearbook states that difficulty in reading social studies can be decreased 
32Dorothea Phillips, A World History Vocabulary List for Grade Six. 
Unpublished Master's Thesis, Boston University School of Education, Boston, 
1950. p. 56. 
33Thomas J. Eskridge, Jr., Growth in Understanding of Geographic Terms 
in Grades Four to Eight. Durham, North Carolina: Duke University Press, 
1939. p. 66. 
34Luella Cole, The h~ementary School Subjects. New York: Rinehart and 
Company, Inc., 1946. p. 76. 
3SRuth M. Robinson, bverett F. Augspurger, Martha Lyon and PhilipS. 
Persky, "Reading and Listening Skills 11 Twenty-Fourth Yearbook of the 
National Council for the Social Studies. Menasha, Wisconsin: George 
Banta Publishing Company, 1953. p. 113. 
lS 
by the thorough introduction of new terms during the pre-reading period. 
1'he new· words may be presented with many meaningful connections through the 
use of pictures, illustrations, diagrams, exhibits and the exchange of 
experiences. When the vocabulary is presented in this way verbalism does 
not result. 
The council's report36 also points out that there are some words such 
as 11reformer11 , 11progressive 11 , and "abolition" whose meanings cannot be 
learned through either first hand experience or visual aids but have to be 
learned through careful explanations and discussion. 
The authorities seem to agree that there are certain basic concepts 
which should be developed. Kelty37 believes that a list of social concepts 
should not be left to the teacher alone, but rather, should be the product 
of pooled judgment. Vfuile Pressey38 says that wide spread social inter-
course renders the standardization of vocabulary of social studies increa-
singly important. Even though there are local preferences of expressions 
these should be accompanied by a knowledge of standard terms. 
As Jones39 states the study of semantics should be included in every 
social studies class at every grade level at least to the point where there 
i s an elementary understanding of the fact that much human disagreement is 
J6Ibid., p. 119. 
37Ma.ry G. Kelty and Nellie E. Moore, "The Kelty-Moore Test of Concepts 
in the Social Studies", (T.L. Kelley and A.C. Krey, Tests and Measurements 
in the Social Sciences, Part IV, Report of the Commission of the American 
Historical Association on the Social Studies. Boston: Charles Scribner & 
Sons, 1934. pp. 219-226. 
38Pressey, ~· cit., p. 185. 
39Howard L. Jones, "Elementary Semantics and the Social Studies Class 11 , 
The Social Studies, 42: 213-16, May, 1951. 
16 
/ ' 
/ 
on the verbal level and may not necessarily b~ /a disagreement on basic 
/ 
principles. Jones cites the hours which )lave been expended at Lake Success 
/ 
in attempts to agree on such terms as.-- "democracy" and "freedom" as being 
proof that semantics should be taught. 
A further indication that the objectives of social studies teaching 
can be attained by teaching vocabular,r is found in Whipple 1s4° statement 
that knowledge of vocabular,y insures rapid comprehension and reaqy retention 
of the content. 
Furthermore, Schwesinger 1 s41 study found that the pupils who did well 
in their classes had a good vocabular,y and the children who possessed a 
good vocabulary did well in their class work. 
Similar information is cited by Wesley and Adams42 when they tell us 
that growth in vocabulary is one of the basic indexes of general growth. 
Need of testing in the field of social studies. The authorities in 
the field seem to be in general agreement that an adequate testing program 
is an essential factor in efficient teaching. 
Price43 feels that the diagnosis of special abilities and weaknesses 
of individual students to determine the success of the teaching and to 
guide reteaching and review is one of the objectives of the social studies 
program. 
40Gertrude Whipple, 11Vocabular,y Development: Social Studies", 
Education, 71:564-6, May, 1951. 
41Gladys C. Schwesinger, The Social-Ethical Significance of Vocabulary. 
New York: Bureau of Publications, Teachers' College, Columbia University, 
1926. p. 69. 
42wesley and Adams, ~. cit., p. 88. 
43Roy A. Price, "Tests in Social Studies", Social Studies, 26:23-29 
Januar,y, 1935. 
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Sweeney44 warns us to beware of accepting a new philosophy of education 
and then measuring its outcomes by the same means as were used in the past. 
She points out the importance of understanding the different techniques of 
evaluation and the use of a variety of tests for different purposes, 
especially in the field of social studies. 
Concerning testing Herrick and Estvan45 state that "instruction and 
evaluation are inseparable parts of the same process". They consider 
evaluation not as an afterthought to the experience, but as a necessary 
component of the experience which insures the direction and continuity of 
its development. They point to standardized tests as a useful means of 
appraising social studies skill development in the field of testing terms 
and concepts as well as in testing the ability to read graphic materials 
including maps. 
Anderson46 points out that the mastering of certain skills is basic to 
effective work in the social studies field. Since this is true, he says it 
is logical that diagnostic examinations must be used to discover the extent 
to which the pupil has mastered these basic skills and to indicate the areas 
in which he needs further instruction. 
Regardless of what content is chosen for stuqy, certain skills and 
44Frances G. Sweeney, "Towards Better Teaching 
in the Elementary School 11 Proceedings of the Middle 
Social Studies in Philadelphia. Menasha, Wisconsin: 
Publishing Company, 1944. pp. 144-149. 
of the Social Studies 
States Council for the 
George Banta 
45virgil E. Herrick and Frank J. Estvan, 111'valuation of Skills in 
Social Studies", Twenty-Fourth Yearbook of the National Council for the 
Social Studies, Menasha, Wisconsin: George Banta Publishing Company, 1953. 
pp. 26S-70. 
46Anderson, ~· cit. ~ p. 424. 
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principles are developed Preston47 declares. Some of the skills and 
principles which may be tested are map reading, reading of graphs and tables, 
use of index, selection of references and judgment in human relations. He 
advocates t hat tests of these skills should be administered annuallY to 
determine the amount of growth. 
Hamalainen48 says, 11 No one test will do the whole job of evaluation in 
social studies. We need evaluation instruments for various areas". 
Witt y49 claims that the acquisition of a vocabular,y is so important its 
development should be appraised systematical~. The use of vocabulary tests 
and the observation of the child's use of words in both oral and written 
work will serve as aids in appraising vocabulary growth. 
The statistical analysis of Wolffer's5° vocabulary test results indi-
cate that the context method of testing vocabular,y is a highly reliable 
technique and can be used as a means of diagposing the needs of children for 
instruct ional purposes. 
According to the statistical analysis of the test data obtained from 
Earley•sSl study the categor,y-association technique is al so a highlY valid 
and reliable method of measuring knowledge of social studies vocabulary and 
can be used in determining the status of and to diagnose the needs of 
47Preston, ~· cit., pp . 299-300 . 
48Arthur E. Hamalainen, "Evaluation in the Social Studies, 11 The 
Contribution of Research to the Teaching .of the Social Studies, Eighth 
Yearbook, Cambridge, Mass.: The National Council for Social Studies, 1937, 
p. 732. 
49witty, ~· cit., p. 221. 
50wolffer, op . cit., p . 59. 
- --
SlEarley, ££· cit., p. SS 
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children's understanding of social studies word comcepts. 
Wesley and Adams52 tell us that achievement tests are designed to 
measure information and understandings which the pupil acquires from the 
study of content. Their purpose is to measure progress in the study of a 
particular unit or subject. 
However, Witty and Kopel53 acknowledge that standardized objective 
tests do not measure all phases of achievement but their use is recommended 
as the most objective and best single means of measuring achievement. 
Summar.y of the research. Summarizing the foregoing material it is 
evident that there is a specialized vocabulary which needs to be developed 
if the social studies material is going to have real meaning for the child. 
The report also states that although standardized objective tests do 
not test equally well all phases of achievement they are the best single 
means of testing achievement. That the Wolffer context-type vocabulary 
test and the Earley category-type vocabulary test are both valid instru-
ments for measuring vocabular.y knowledge. 
In view of the above information this study will try to determine the 
degree, if any, of correlation between achievement in social studies vocab-
ulary using the Earley and Wolffer Vocabulary Tests and general social 
studies -adh±evement-.-
52wesley and Adams, ~· cit., p. 422 
53Paul Witty and David Kopel, Reading and the Educative Process. 
Boston: Ginn and Company, 1939. p. 67. 
CHAPTER III 
PROCEDURE 
The research and related literature pertaining to the testing of 
social studies vocabulary reveals that more research is needed at the 
elementary school level. 
In 1952, in view of this information, Earley1 developed a social 
studies vocabulary test using the category-association technique while 
Wolffer2 arranged the words to be tested into the sentence context form. 
In 1953, Chambers et al3, pursued further the study and analysis of 
the interm~diate grades social studies vocabulary tests constructed by 
Earley and Wolffer by comparing the results of these two vocabulary tests 
with the results of the Gates General Vocabulary Test to determine the 
degree of correlation between achievement on a general vocabulary test and 
a social studies vocabulary test. They determined that there was a high 
degree of correlation between the Earley Social Studies Vocabulary Test 
scores and Gates Vocabulary Test scores with the correlation coef ficient 
l William L. Earley, Jr., The Construction and Evaluation of a Social 
Studies Vocabulary Association Test for Intermediate Grades. Unpublished 
Doctor's Dissertation, Boston University School of Education, Boston, 1952. 
2William A. Wolffer, The Construction and Evaluation of a Social 
Studies Context Vocabulary Test. Unpublished Doctor's Dissertation, Boston 
University School of Education, Boston, 1952. 
jJ. Richard Chambers et al, Studies Based on the Earley and Wolffer 
Social Studies Vocabulary Tests for Grades Four) Five and Six. Unpublished 
Master's Thesis, Boston University School of Education, Boston, 1953. 
being .76 at grade four, .70 at grade five and .75 at grade six. The degree 
of correlation was not as high between the Wolffer Social Studies Vocabulary 
Test scores and the Gates Vocabulary Test scores. However, there was still 
a marked degree of positive relationship as shown by the coefficients of 
.60 at grade four, and .72 at both grades five and six. 
It is the purpose of this study to pursue still further the study of 
the Wolffer and Earley vocabulary tests by comparing the results of these 
two tests with the results of the Stanford Achievement Test in Social 
Studies and the Stanford Achievement Test in Study Skills to determine the 
degree of correlation. 
The Stanford Achievement Test was chosen as being a highly reliable 
and widely used medium for testing achievement. 
Since the Stanford Achievement Test in Social Studies and in Study 
Skills is organized to begin with the fifth grade level it was decided to 
test only the fifth and sixth grades in this study. 
Next, permission was obtained to administer, during the month of M~, ~ 
all four tests to all of the fifth and sixth grade pupils in a community 
which represented both industrial and residential areas. The enrollment of 
237 pupils was divided among four fifth grade classes and four sixth grade 
classes with 105 of the pupils being fifth graders and 132 pupils being 
sixth graders. Because of absence some of these children did not take one 
or more of the tests. Since all four scores were needed for each individual 
only the scores of 207 of the children could be considered of which number 
92 were fifth graders and 115 were sixth graders. 
Each week during the month of May, one of the tests was administered 
to each of the classes by the classroom teacher who had been supplied with 
explicit instructions for administering each test. 
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For each test the responses were to be made by blackening in the space 
between the parentheses which indicated the correct answer. On the Earley 
test the answers were marked in the spaces provided in the test booklet. 
On the other three tests the answers were marked on separate answer sheets. 
All the tests were hand scored by using a mask-type answer sheet. The 
raw scores for all four tests of the 207 pupils are found in appendix A. 
The results of these tests were analyzed statistically to determine 
the mean of each test at each grade level by using the formula4 
Mean= A.R. i(~/V 
A.R. = the arbitrary reference point 
or the assumed mean 
i = the size of the interval 
'I] = sum of 
f - frequency 
d = deviation 
N = the number of cases 
Next, a comparison was made to determine whether there was any 
diff erence between the grades and whether this difference was due to chance 
or was a significant difference. The method used to determine statistically 
the difference between any two unselected groups is to find the critical 
ratio from the difference of the means. The following interpretation of 
critical ratio was expressed by Wert:S 
11 In marry cases a comparison is desired of the means 
of two samples from a given population. For example, a 
first sample may give a mean value of 72 and a second 
sample a mean value of 74. A difference of two points is 
noticed between these means. The difference between 
two means will fluctuate in successive samples; and, 
4E.F.Lindquist, A First Course in Statistics. Boston: Houghton 
Mifflin Company, 1942. p. 58. 
) James E. w·ert, Educational Statistics, New York: McGraw-Hill Book 
Company, Inc., l938. p. 145. 
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consequently, the difference of two means has a standard 
error of its own, called the standard error of a diffe-
rence between two means. When the difference between 
these two means is divided by the standard error of that 
difference, a ratio is found which is sometimes called 
the critical ratio. Whenever this ratio is unity, the 
chances are 68 in 100 that the difference is too great 
to be the result of sampling fluctuations; whenever this 
ratio is two, the chances are 95 out of 100 that the 
difference is too great to be the vesult of sampling 
fluctuations; and, whenever the ratio is three or more, 
it is a practical certainty that the difference is too 
great to be the result of sampling fluctuations. 1¥hen-
ever it is a practical certainty that the difference is 
too great to be attributed to the fluctuations of 
sampling, the difference is called significant • 11 
The critical ratio was obtained by using the following formula6 
Critical Ratio = Ml- M2 
M1 = mean value of test l M2 = mean value of test 2 
SE Diff M1 M2 - the standard error of the difference between the two means 
The critical ratio between the achievement of the boys and girls at 
each grade level was also computed to determine if there was any signifi-
cant difference. 
Finally the results were compared to determine if there was any degree 
of relationship existing between the tests by finding the coefficients of 
correlation. 
As Guilford7 tells us any coefficient that is not zero and is statisti-
cally significant denotes some degree of relationship between two variables. 
The interpretation of the coefficient is a relative matter and depends on 
6Ibid. ' p . 144. 
7J. P.Guilford, Fundamental Statistics in Psychology and Education. 
New York: McGraw-Hill Book Company, Inc., 19SO. pp. 164-165. 
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the reasons why we computed it. iVhat would be regarded as a large correla-
tion coefficient for one purpose would be regarded as a small one for 
another purpose. Taking correlations at large, however, we 1nay say that the 
strength of relationship can be described roughly as follows for the 
various coefficients: Less than .20 would be slight almost negligible 
relationship; .20 to .40 would be low correlation with definite but small 
relationship; .70 to .90 would be high correlation with marked relationship; 
and • 90 to l. 00 would be very high correlation with very dependable 
relationship. 
The coefficients of correlation were computed on the Lindquist Corre-
lation Chart which is designed to facilitate the computation of a Pearson 
product-moment coefficient of correlation. 
A report of the data obtained from the various analyses can be found 
in Chapter IV. 
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CHAPTER IV 
ANALYSIS OF DATA 
'I'he children tested in this study would appear to be about typical 
to other pupils of similar grade placement according to the data obtained. 
This appears evident when we make a comparison between the grade equiva-
lents obtained on the Stanford Achievement Tests in Social Studies and Study 
Skills and the grade placement~. Since these tests were given in the last 
two weeks of May the grade placement would be at 5.9 for the fifth graders 
and 6.9 for the sixth graders. The data computed _from the Stanford Achieve-
ment Conversion Tables for the mean of each class are shown in Tables I 
and II. 
Grade 
v 
VI 
TABLE I 
GRADE EQUIVALENTS BY GRADES OF THE 
STAl'lFORD ACHIEVEMENT TEST IN SOCIAL STUDIES 
Number of Cases 
92 
115 
Raw Score Means 
56.90 
69.45 
Grade Equivalents 
6.1 
7 .L~ 
. ·' 
Grade 
v 
VI 
TABLE II 
GRADE EQUIVALENTS BY GRADES OF THE 
STAN"FORD ACHIEVEr-liENT TEST IN STUDY SKILLS 
Number of Cases Raw Score Means Grade Equivalents 
92 
115 
31.95 
36.18 
6.3 
7.3 
The first purpose of this study was to compare the results of the 
Stanford Achievement Test in Social Studies with the Earley and Wolffer 
Social Studies Vocabulary Tests to determine the correlation between achieve-
ment in a social studies test and a social studies vocabulary test. The 
data from these comparisons are reported in Tables III and IV. 
Grade 
v 
VI 
TABLE III 
CORRELA'I'ION BY GRADES OF THE 
STANFORD ACHIEVEMENT TEST IN SOCIAL STUDIES 
WITH THE EARLEY SOCIAL STUDIES VOCABULARY TEST 
Number of Cases 
92 
115 
Correlation Coefficient 
• 79 
.74 
The coefficients of correlation between the Stanford Achievement 'l'est 
in Social Studies and the Earle.1 Social Studies Vocabulary Test of .79 at 
the fifth grade level and .74 at the sixth grade level show a high positive 
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correlation and a marked relationship between the two tests.l 
TABLE IV 
CORRELATION BY GRADES OF THE 
STANFORD ACHIEVEMENT TEST IN 
SOCIAL STUDIES WITH THE WOLFFER 
SOCIAL STUDIES VOCABULARY TEST 
Grade Number of Cases Correlation Coefficients 
v 
VI 
92 
115 
• 74 
.77 
The correlat ion coefficients, of .74 at grade five and .77 at grade 
six, between the Stanford Achievement Test in Social Studies and the 
Wolffer Social Studies Vocabulary Test also indicate a high degree of posi-
tive relationships. 
'l.'he above data indicate that there is a marked tendency for pupils who 
. score high on the Earley and Wolffer Vocabulary 1'ests to also score high on 
' the St anford Achievement fest in Social Studies. 
The second purpose of this study was to compare the results of the 
Stanford Achievement Test in Study Skills with the Earley and Wolffer Social 
Studies Vocabulary Tests to determine the correlation between achievement 
in a study skills test and a social studies vocabulary test. Tables V and 
VI present the data from these comparisons. 
lJ.P.Guilford, Fundamental Statistics 
1 New York: McGraw-Hill Book Company, Inc., 
and Education. 
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v 
Grade 
v 
VI 
TABLE V 
CORRELATION BY GRADES OF THE 
STANFORD ACHIEVEMENT TEST IN STUDY 
SKILl S WI'l'H THE EARLEY SOCIAL 
STUDIES VOCABULARY TEST 
Number of Cases Correlation Coefficient 
92 
11.5 
.6.5 
.64 
The coefficients between the Stanford Achievement Test in Study Skills 
, and the Earley Social Studies Vocabulary Test show a moderate degree of 
I 
' positive correlation. The degree of correlation is somewhat constant when 
the coefficient of .6.5 at the fifth grade level is compared with the 
coefficient of .64 at the sixth grade level. 
Grade 
v 
VI 
TABLE VI 
CORRELATION BY GRADES OF 'l'HE 
S'l'ANFORD ACHIEVEMENT TEST 
IN S'l'UDY SKILLS WITH THE WOLFFER 
SOCIAL STUDIES VOCABULARY TEST 
Number of Cases Correlation Coefficient 
92 
11.5 
.60 
• 72 
The coefficient of .60 between the Stanford Study Skills Test and the 
Wolffer Social Studies Vocabulary Test at the fifth grade level shows only 
a moderate correlation with some degree of positive relationship. However, 
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the sixth grade coefficient of .72 shows a relat ively high degree of posi-
tive relationship. 
Could these coefficients be a general indication that success in the 
study skills is not as closely related to vocabulary success as is general 
social studies achievement? 
The next purpose of this study is to compare the results to determine 
if there are any significant differences of achievement between the sexes 
at each grade level. 'l'he critical ratios were computed between the boys 
1 and girls at each level for each of the tests than they were analyzed to 
determine if any significant differences existed2. 
Grade Sex Cases 
v B 49 
G 43 
VI B 68 
G 47 
TABLE VII 
CRITICAL RATIOS ON SEX DIFFERENCES 
Ol'if THE WOLFli'ER TEST BY GRADES 
Mean S.D. s~ Diff 
50.40 14.90 2.13 2.40 
48. 13.55 2.07 
62.80 14.1~0 1.75 1.78 
61.02- 11.28 1.64 
SEDiff C.R. Favor 
of 
2.97 .84 Boys 
2.39 • 74 Boys 
2James E. Wert, Educational Statistics, New York: McGraw-Hill Book 
Company, Inc., 1938. p. 165. 
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Grade Sex Cases 
v B 49 
G 43 
VI B 68 
G 47 
Grade Sex Cases 
v B 49 
G 43 
VI B 68 
G 47 
I 0< 
TABLE VIII 
CRITICAL RATIOS ON SEX DIFFERENCES 
ON THE EARLEY TEST BY GRADES 
Mean S.D. SEM Diff 
104.90 29.00 4.14 .5.10 
99.10 30.20 4.60 
123.90 27 .oo 3.27 
126.40 19 • .5.5 2.8.5 2 • .50 
TABLE IX 
CRITICAL RATIOS ON SEX DIFFERENCES 
ON THE STANFORD ACHIEVEiviENT TEST 
IN SOCIAL STUDIES BY GRADES 
SEDiff 
6.18 
4.34 
Mean S.D. s~ Diff SED iff 
.58.0.5 14 • .5.5 2.08 2.4.5 2 • .56 
.55.60 9.80 1.49 
69.3.5 13.6.5 1.6.5 
69 • .5.5 12.70 1.81 .20 2.4.5 
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C.R. Favor 
of 
.83 Boys 
• .57 Girls 
C.R. Favor 
of 
.96 Boys 
.09 Girls 
Grade Sex Cases 
v B 49 
G 43 
VI B 68 
G 47 
TABLE X 
CRITICAL RATIOS ON SEX DIFFERENCES 
ON THE STANFORD ACHIEVEMENT TEST 
IN STUDY SKILLS BY GRADES 
Mean S.D. s~ Diff 
31.40 8.64 1.23 
32.20 7.16 1.09 • 79 
36.32 8.01 .97 .48 
35.84 6.68 1.02 
SEDiff C.R. Favor 
of 
1.64 .48 Girls 
1.41 .34 Boys 
The critical ratios computed between the achievement of boys and girls 
at each grade level for each of the vocabulary and achievement tests as 
reported show no significant differences. The ratios ranging from .09 to 
' .96 are not only not significant but they do not consistently favor either 
the boys or the girls with five being in favor of the boys and three being 
· in favor of the girls. It would seem difficult to draw any conclusions 
· from these critical ratios which are neither significant nor consistent. 
The final purpose of this study was to analyze the results to discover 
the comparison in growth in both vocabulary and general achievement bet-
' ween grades five and six . The data from these comparisons are reported in 
· 'I'ables XI to XIV. 
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Grade 
v 
VI 
Grade 
v 
VI 
Grade 
v 
VI 
Cases 
92 
115 
Cases 
92 
115 
Cases 
92 
115 
TABLE XI 
CRITICAL RATIO BETvYEEN GRADES 
ON 'I'HE EARLEY VOCABULARY TEST 
Mean S.D. 
102.5 31.40 
125.3 26.50 
3.26 
2.47 
TABLE XII 
Diff 
22.80 
CRITICAL RATIO BETWEEN GRADES 
ON THE WOLFFER VOCABULARY TEST 
Mean 
49.30 
61.55 
S.D. 
14.35 
12.45 
1.50 
1.16 
TABLE XIII 
Diff 
12.25 
CRITICAL RATIO BETwVEEN GRADES 
ON THE STANFORD ACHIEVEMENT 
TEST IN SOCIAL STUDIES 
Mean 
56.90 
69.45 
S.D. 
13.30 
13.30 
SEM 
l.39 
1.24 
Diff 
12.55 
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SEDiff C.R. 
4.08 
SEDiff C.R. 
1.88 
SEDiff C.R. 
1.86 
I 
Grade 
v 
VI 
TABLE XIV 
CRITICAL RATIO BEI'WEEN GRADES 
ON THE STANFORD ACHIEVEMENT 
TEST IN STUDY SKILLS 
Cases Mean 
92 31.95 
115 36.18 
S.D. 
8.13 
7.20 
SEM 
.67 
.85 
Diff' 
4.23 
SEDiff C.R. 
1.08 3.91 
There is a substantial growth between grades five and six in both 
vocabulary and general achievement as evidenced by the step-up in the means 
li on each test. The critical ratios, all of which are in favor of grade six, 
1range from 3.91 to 7.05 and are, therefore, each statistically significant 
.' 
in favor of grade six. 
A summary of the results of this study can be found in Chapter five. 
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CHAPTER V 
Sill~RY AND CONCLUSIONS 
Summary. The purpose of this study was to determine the correlation 
between achievement in social studies vocabulary and general social studies 
vocabulary and general social studies achievement using the ·iu-olf fer and 
Earley Social Studies Vocabulary Tests and the Stanford Achievement Tests 
and the Stanford Achievement Tests in Social Studies and Study Skills. 
A further purpose oi' this study was t o determine whether there were 
any significant differences in achievement between the grades and between 
the sexes within each grade level. 
All f our tests were administered to all of the fifth and sixth grade 
pupils in a community having both industrial and residential areas. 
The results were analyzed and the findings reported showing the cor-
relations between the various tests and the significant differences in 
achievement between the grades and the sexes within each grade. 
Conclusions. The f ollowing conclusions were drawn from an analysis 
of the data computed. 
1. There is a high degree of positive correlation and a definite rela-
tionship between both the Earley and Wolffer Vocabulary Tests and the 
Stanford Achievement Tests in Social Studies as indicated by the 
correlation coefficients which range from .74 to .79. 
2. There is a marked tendency for the pupils who do well on the vocabu-
lary tests to score high on the achievement test in social studies. 
3. There is only a moderate degree of positive correlation between the 
- --= -~-===----= --
.::::-~---~-
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Earley and Wolffer Vocabulary Tests and the Stanford Achievement 
Test in Study Skills as evidenced by the correlation coefficients of 
.60 to .72 which, perhaps, could be an indication that success in the 
study skills is not as closely related to vocabulary success as is 
general social studies achievement. 
4. The critical ratios point out that there is a slight difference in 
achievement between the sexes at each grade level but in no case is 
the difference significant nor consistent~ in favor of one sex over 
the other. 
S. There is a definite growth between the grades in vocabulary under-
standing and in general and skill achievement as indicated by the 
step-up in the means. 
Suggested further research. In view of the findings of the present 
study suggestions f or further research might include: 
1. A comparison of the errors on the achievement tests t o determine 
which ones seemed to be due to vocabulary difficulties. 
2. A comparison_of the omissions found on the two vocabulary tests to 
form the basis for the construction of a Social Studies Vocabulary 
Manual in order to assist the pupils in developing meaningful 
concepts for the unknown words. 
3. Instructing controlled ~nd experimental groups using the diagnostic 
tests utilized in this study as a basis for a comparison of the 
effects of instruction between groups at each grade level. 
\ 
4. A comparisOn-~9f the ·vocabulary found in the Wolffer and Earley 'l'ests 
and other vocabulary lists to determine those words which are essen-
tial to other fields as well as to the field of social studies. 
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APPENDIX A 
THE SCORES OF THE 207 CHILDREN TESTED 
Pupil Sex 
1 G 
2 G 
3 B 
4 B 
5 G 
6 G 
7 B 
8 G 
9 G 
10 B 
11 B 
12 B 
13 G 
14 B 
15 B 
16 G 
17 B 
18 B 
19 B 
20 B 
21 B 
22 G 
THE SCORES OF THE 92 FIFTH GRADE CHILDREN 
ON ALL FOUR TESTS 
Earley Wolffer Social Studies 
102 59 66 
105 60 48 
145 65 79 
135 66 71 
151 67 68 
132 69 72 
149 76 87 
137 50 67 
111 44 60 
124 41 60 
63 53 52 
96 56 66 
137 53 55 
118 52 58 
125 44 63 
113 42 56 
84 26 47 
80 19 45 
98 48 67 
39 67 30 
126 67 72 
106 57 63 
41 
Study Skills 
18 
35 
39 
44 
42 
42 
43 
38 
44 
22 
35 
24 
32 
31 
38 
39 
31 
26 
35 
111 
40 
42 
42 
Pupil Sex Earley Wolf fer Social Studies Study Skills 
23 G 60 58 64 38 
24 B 89 44 64 25 
25 G 94 44 62 40 
26 G 75 56 56 40 
27 G 34 24 26 23 
28 G 26 27 33 20 
29 B 71 25 42 23 
30 B 89 52 dJ5 29 
31 G 66 47 S5 24 
32 B 61 42 53 34 
33 B 91 41 52 31 
34 G 83 35 52 36 
35 G 62 29 48 26 
36 B 84 54 49 23 
37 B 105 54 57 35 
38 G 98 51 59 35 
39 G 82 44 57 32 
40 G 71 45 58 31 
41 B 118 64 73 42 
42 B 132 74 78 42 
43 B 107 46 58 34 
44 B 17 19 14 6 
43 
Pupil Sex Earley Wolf fer Social Studies Study Skills 
45 B 82 37 47 19 
46 B 57 30 29 22 
47 G 85 27 42 24 
48 B 121 69 49 18 
49 B 93 46 62 37 
50 G 98 47 55 26 
51 B 96 50 46 26 
52 B 146 72 77 45 
53 B 76 44 35 21 
54 B 70 43 39 26 
55 B 85 55 61 22 
56 G 112 43 46 34 
57 G 83 44 48 22 
58 B 88 43 42 30 
59 B 126 52 69 28 
60 G 117 59 51 40 
61 B 155 68 66 42 
62 G 76 35 29 26 
63 G 58 20 29 27 
64 G 62 40 44 27 
65 G 75 48 49 26 
66 B 104 47 52 36 
44 
Pupil Sex Earley Wolffer Social Studies Study Skills 
67 B 93 65 58 37 
68 B 133 58 55 37 
69 G 118 51 62 34 
70 G 112 64 59 36 
71 G 130 56 62 37 
72 G 137 63 64 41 
73 G 139 67 66 23 
74 G 132 61 57 40 
75 B 123 60 68 39 
76 G 130 65 68 41 
77 B 83 42 56 25 
78 B 107 53 56 32 
79 G 75 32 54 26 
80 B 124 51 71 35 
81 B 146 74 81 40 
82 G 153 75 79 41 
83 B 148 71 78 41 
84 B 143 42 75 42 
85 G 116 53 72 31 
86 G 122 55 72 30 
87 B 146 66 71 40 
88 G 104 35 55 29 
45 
Pupil Sex Earley Wolffer Social Studies Study Skills 
89 B 72 17 42 15 
90 G 92 30 49 24 
91 G 103 33 54 29 
92 B 114 54 54 28 
Pupil Sex 
1 B 
2 G 
3 B 
4 G 
5 B 
6 G 
7 B 
8 B 
9 G 
10 B 
11 G 
12 G 
13 B 
14 B 
15 G 
16 B 
17 B 
18 B 
19 G 
20 B 
21 B 
22 B 
THE SCORES OF THE 115 SIXTH GRADE CHILDREN 
ON ALL FOUR TESTS 
Earley Wolffer Social Studies 
147 74 80 
147 63 78 
135 63 70 
140 74 73 
152 80 92 
145 74 83 
134 57 72 
151 79 96 
149 69 74 
153 76 82 
153 73 85 
138 75 84 
153 80 89 
139 68 73 
159 73 83 
151 76 83 
154 77 85 
143 73 70 
125 65 63 
87 50 60 
122 6o 70 
113 69 66 
46 
Study Skills 
41 
40 
41 
41 
48 
40 
42 
46 
39 
39 
42 
42 
45 
39 
45 
43 
44 
33 
35 
28 
31 
32 
47 
Pupil Sex Earley Wolffer Social Studies Study Skills 
23 G 130 55 61 35 
24 G 117 45 55 25 
25 B 61 28 54 15 
26 B 23 30 37 12 
27 B 91 35 45 24 
28 B 130 68 73 37 
29 B 106 65 69 37 
30 G 120 47 62 31 
31 G 106 44 58 31 
32 B 135 69 74 38 
33 G 133 69 71 35 
34 G 133 60 71 36 
35 G 122 69 76 31 
36 B 107 65 64 41 
37 B 122 62 56 44 
38 B 150 78 74 41 
39 B 85 47 58 27 
40 B 131 64 63 43 
41 B 123 6o 72 36 
42 G 133 67 69 46 
': h3 G 127 62 67 41 
44 B ll6 66 64 37 
48 
Pupil Sex Earley Wolffer Social Studies Study Skills 
4.5 B 91 58 67 41 
46 G 125 63 75 36 
47 G 143 72 80 43 
48 G 140 73 81 46 
49 B 147 78 88 48 
so B 136 74 88 47 
51 G 104 37 44 27 
52 B 67 44 51 27 
53 G 96 62 55 26 
54 B 46 69 46 45 
55 G 114 42 53 33 
56 B 109 52 33 27 
57 B 111 54 51 33 
58 B 123 63 54 37 
59 G 84 57 52 39 
60 G 117 65 54 42 
61 B 90 42 51 32 
62 B 142 74 82 43 
63 G 145 70 82 38 
64 B 129 68 81 36 
65 G 1.51 76 86 46 
66 B 158 77 95 43 
49 
Pupil Sex Earley Wolffer Social Studies Study Skills 
67 B 144 13 88 40 
68 B 116 69 76 3.5 
69 G 137 65 79 42 
70 G 110 61 81 42 
71 B 142 72 74 41 
72 B 102 64 75 43 
73 B 121 65 72 39 
74 G 135 69 73 36 
7.5 B 148 70 75 37 
76 B . 138 63 73 17 
77 B 84 48 69 32 
78 G 113 62 69 38 
79 B 139 65 71 40 
80 B 124 48 68 36 
81 B 112 50 62 32 
82 G 90 46 57 21 
83 B 117 64 63 31 
84 G 104 45 68 22 
85 G 113 44 55 30 
86 G 74 37 42 23 
87 G 122 45 59 29 
88 G 86 4.5 48 24 
so 
Pupil Sex Earley Wolffer Social Studies Study Skills 
89 B 120 54 61 28 
90 G 120 64 68 27 
91 B 144 70 74 38 
92 B 150 66 81 38 
93 G 145 57 62 39 
94 B 133 34 46 39 
95 G 134 62 83 38 
96 B 131 59 74 39 
97 G 158 74 90 44 
98 B 137 69 71 42 
99 G 146 72 87 42 
100 B 136 69 77 37 
101 B 147 69 79 39 
102 B 149 72 78 41 
103 B 122 51 73 36 
104 B 138 61 73 36 
105 G ~3.1 . 60 81 39 
106 B 111 56 57 36 
107 G 141 70 57 40 
108 B 150 76 81 41 
109 B 131 53 44 30 
110 G 133 70 83 35 
Pupil Sex Earley Wolf fer Social Studies Study Skills 
111 G 136 70 79 35 
112 B 137 63 75 35 
113 B 90 41 55 27 
114 B 123 59 63 33 
115 G 127 50 64 28 
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APPENDIX B 
SAMPLE COPIES OF THE EARLEY AND WOLFFER 
SOCIAL STUDIES VOCABULARY TESTS 
GIRL BOY 
4 5 6 
L~ WATER & 
WATER BODIES 
2. LENG'l'H OF 
TIME 
I .3.t: SIZE OR AREA 
OF GOVT. REGION 
,. PEOPLE 
FARMS AND 
FARMING 
NAm.•••••••••••••••••••••••••••••••o•••• 
A SOCIAL STUDIES VOCABULA...T{Y TEST 
FORM I 
Hilliam L. Earley, Jr. 
If you are a girl, draw a circle around the vrord GIRL 
in the upper left corner of this page; if a boy, circle the 
word BOY. Then draw a circle around the number that t~lls 
the grade you are in now and v!I"i te your name in the space 
provided. 
This test has .five. parts. Each part has a box on the 
left side of the page with the names of five headings or 
topics which you study about in geography and history. On the 
right of the box there are thirty-five words. Mbst o£ these 
words belong to one of the headings in the box. Each word 
has five spaces undar it which are numbered like the headings 
in the box; 1,2,3,4,5. 
look at each word, think what it means and choose the 
headi~g in the box to which you think it belongs. When you 
have decided which heading is best, look at its number, Then 
fill in the space under the werd which is numbered the same as 
the heading you chose. Make your mark heavy and be sure to 
fill in all the space bet,~en ~he lines. If you decide that 
the word does not belong to any of the headings in the box, 
draw a line through the word , (not the spaces under it) 
Here is a sample which you may do with your teacher: 
1 2 3 4 5 
city 
() () () () () 
bridge 
() () () () () 
policeman 
()()()()() 
sail 
() {) () () () 
corn 
() () () () () 
L 2 3 4 5 
chicken 
00000 
stat~ () () (J () () 
() ()e(Jnt) () 
() ~)() () () 
0 1} v() 0 0 
1 2 3 4 5 
year 
()()()()() 
doctor 
()()()()() 
canoe 
()()()()() 
enemy () (} () 0 () 
wheat 
()()()()() 
1 2 3 4 5 
garden 
()()()()() 
barn 
()()()()() 
north ()()()()() 
peas 
() () () () () 
town 
()()()()() 
If you change an anst~r be sure to erase the mark ~ 
carefully. 
Take as much time as you need to finish but do only those 
words you feel sure you know - do not guess, As soon as you 
finish one part of the test, go right on to the next. 
Be sure you understand hovT to do the test befor~ you .startL 
S3 
FOHN I 
l. PEOPLE 1 
2. LAND TRAVEL ' 
t 
3.-, PROD TJCCl' S OF ' 
NATURE 
' 4• MANUFACTURED ' 
GOODS I 
5. LENGTH OF 
Tll1E 
l. PEOPLE IN 
GOVERNMENT 
241 TRADE & 
I 
' 
' 
TRADING ' 
' 3 • WATER & WATER 1 
BODIES I 
4• WEATHER 
' 5. nNENTIONS t 
l 2 J 4 5 1 2 3 4 5 1 2 3 4 5 
for~igner daily minerals 
()()()()() ()()()()() ()()()()() 
pony eA~ress geography traitor 
()()()()() ()()()()() ()()()()() 
petroleum timber seconds 
()()()()() ()()()()() ()()()()() 
kerosene truck nylon 
()()()()() ()()()()() ()()()()() 
midday barbarian midsummer 
() () () () () () () () () () () () () () () 
refugee midmorning covered wagon () () () () () () () () () () () () () () () 
century flax indigo () () () (J () () () () () () () () () () () 
nitrogen trolley car midaftornoon () () () () () () () () () () () () () () () 
transportation prehistoric reforme~ 
(} () (}()(} () ()( ) ()() ()( } ) () ) 
1 2 3 4 ~ 1 2 3 4 5 1 2 3 4 5 
ice floe parliament senator 
() () () () () () () () () () () () () () () 
pri:afl m;:_n .Lst.a:r merchant loc3l 
OCC OO 00000 00000 
SUj)re:r1e com·t navigable reservoir 
OCOOO OCOOO 00000 
e:xp )rte1· r 8dar · en{ lF, ssy 
()()()()() ()()()()() ()()()()() 
gaL'~ secretery of navy uike 
()()()()() ()()()()() ()()()()() 
secret ary of Uar bay stream 
()()()()() ()()()()() ()()()()() 
ge.yser 
() () () () () 
mayor 
()()()()() 
stf1tosman 
() () () () () 
moisttu-e ambossador raj_~:i.ds 
() () () () () () () () () () ()()()()() 
flood 
()()()()() 
blizzard 
() () () () () 
t ypho.)n 
() () () () () 
1 2 3 4 5 
supplies 
() () (} () () 
mica 
()()()()() 
patrician 
()()()()() 
linen 
()()()()() 
fotmdry 
() () () () () 
treasury 
() () () () () 
islander 
() () () () () 
tannin 
() () () () () 
1 2 J 4 5 
marketing 
()()()()() 
surtd:tal 
() () () () () 
OCCUj)~.tions 
() () () () () 
tra.ding 
() () () () () 
mist 
00000 
irrmort 
() ~ () () () () 
telev~sion 
() () () () () 
cott'Ju gin 
() () () () () 
()()()()() 
______ 1 2 3 4 s 1 2 a 4 5 
wsl golds~ith population 1 ;_ 3 4 5 bui..ld~r 1 2 3 4 5 mankind 
1 o A:TR TRAVEL , () () () () () () () () () () 
2. OCCUPATION S 
.3 • AlifTIIAIS 
4. CHURCH & 
RELIGION 
5. GROUPS OF 
PEOPLE 
' preacht=Jr 
1 () () () () () 
t ualrus 
I()()()()() 
t tribe 
()()()()() 
herder 
' () () () () () 
' cobbler 
' ()~() () () () 
r aviator 
------ () () () () 0 
archibishop 
()()()()() 
mink 
()()()()() 
weaver 
()()()()() 
leuyer 
()()()()() 
pastor 
()()()()() 
moose 
() () () () () 
lumberjack 
() () () () () 
friar 
()()()()() 
shipper 
() () () () () 
carver 
() () () () () 
() () () () () () () () () () 
temple 
() () () () () 
b,'3aV8!' 
()()()()() 
hogs 
() () () () () 
migra-tion 
() () () () () 
copersmith airuay 
() () () () () () () () () () 
librarian museum 
() () () () () () () () () () 
artist alpaca 
() ()()()()()()()() C) 
navigator monastery 
()()()()() ()()()() ( } 
prospector raccoon 
()()()()() ()()()() () 
glider 
()()()()() 
54 
FORM I 
1 FARMS & 
FARMING 
2 METALS 
J WAR & WARFARE 
4 PRECIOUS STONES 
5 PLACES PEDPLE 
LIVE 
1 DIRECTIONS 
OF PLACES 
2 GOVER1~1ENT 
3 WATER TRAVEL 
h Kll'ID & SHAPE 
OF LAND 
5 SCIENCE & 
SCIENTISTS 
1234512 .3 4512345 12 3~5 
cu1 ti vate ~om1Jr1.nrier n:ret:::-opo:Lis slums () () () () () () () () () () () () () 0 () () () ( ) () 0 
adm:i:rol :!~eG:.:X;"\1 -.'l:\:.:l.on x·a.i ::J,l rn ho::lP.. s;~. e:ad 
0 0 0 0 0 0 0 () 0 0 0 (.) () () 0 () r;. C (). 0 
broY':~e icr ·;-:,:r:·'f:sG rC:arii. .f r ·r-nt.J e.r () () () () (} 0 0 () () () 0 () () () 0 () () 0 (} (): 
jewel r:><~t~<L' .,.a mi U .t.a{'Y .f or ces i-.bxe~h8.-r () 0 0 () 0 0 ( )' ( J. 0 ( } 0 () 0 0 () 0 (.J r, ) 0 () 
l>att.lesh:i.p 11\:-e.:::tDc~k hr-:cvest t .r?.diTtg ,?.(Js+. ()()()()() (;,(~() ()() () () (}()() 0 :')( /1 0 0 
oas is- al~i_mj ::1:~ brf>.:=:rs t.ir" () 0 0 () () () ·: J ~ ) () () () 0 0 () () () ~ ) () () () 
cattle ()()()()() :l !'1'Facl8 () () 0 () () t r o.at.y of peace pu b;p'.l·•:' i n e () () ( ) () () () () () () () 
amet hyst ()()()()() nat' :::;::-e ()()()()() vi:Llage jUJ1iC t ic.n () () () () () () () () () () 
platinum gems silage 
()()()()() ()()()()() ()(}()()() 
1 2 3 4 5 l 2 3 4 s ] 2 3 • 5 
chemist imand labor C\tory 
()()()()() 0()()()() ()()()()() 
alps miw ;"a ;; t>Olle t axatl.on 
o o o o o o o < ). ·o o o o o o o 
federal scho o~r barge 
()()()()() ()()()()() ()()()()() 
off shore term of of f ice astronomer 
()()()()() ()()()()() ()()()()() 
slope c:rrest politics ()()()()() ()000() ()()()()() 
navigat ;ion t el es cope majority 
()()()()() ()()()()0 ()()()()() 
archeologis t upstre~ raft 
()() () ()() ()()()()() ()(}()()() 
gap justice ballot 
() () () () () () () () () () () () () () () 
census navigator basin ()()()()() ()()()()() 00()0() 
] 2 3 4 s 
travrler 
() () ()()0 
pa::;sa.gz 
() () ()()() 
pl ateau 
0()0()0 
libe:r:ty 
() () 000 
pr ogr ess 
0 0 (} () 0 
transport () 0 (). () (} 
r ange ()()000 
geologist 
(}()().()() 
A SOCIAL STUDIES VOCABULARY TEST 
Williar:l A. Wolffer 
&lliE\ .• \ \ · ........... · •••. -...... . ........... .. BOY GIRL GRli.DE 4 5 6 
Circle BOY or GIRL, whichever you are, and then circle the nu1:1ber that tells 
the grade you are in. ./rite your nar.1e in the space given. 
The test booklet that has been passed out to you has r1any sentences on it. 
Eaeh sentence has a special word in capital letters like this: SCHOOL. .lit er each 
sentence you will find the special word printed and then you will s ee five answers: 
1,2,3,4, and 5. One of th ese answ·ers t ells what the special word means. 
, ·. 
Follow the steps given here and you will know how to do the sentences correctly. 
1. 
2. 
3. 
4. 
5. 
6. 
i~otice th e number in front of the sentence and read the sentence carefully. 
Look at the special word in capital letters. 
Read the five answers after the sentence. 
Choose the answer that you think tells ·what the special word means. 
Filld the number on the answer sheet that is the sa.r;1e as the nunber in front 
of your sentence. 
Nark y our answer on the ansvver sheet by filling in the space that has the 
SAJ.\.1E Nmt1BER as the answer that you choose • 
. lhen you nark your answer, be sure to fill in all of the space between the lines. 
r..~E YOUR MARK HEAVY. If you erase any r.1ark, be sure to erase all of it before you 
nake another raark. ·Her e are so~ae sar.1ples for you to do with your teacher. The first 
one is done to show you how to place the nark. 
1. People try to find a safe place during a THUl~DERSTOR.i."\1. . 
THUNDERSTORM oeans: 1) fireworks 2) a heavy rainfall 3) air warfare 
4) rain with sleet and high winds 5) rain with lightning and loud sounds 
The correct answer is nur:1ber usn, so we fill in the space under usn. 
~JE MAKE OUR MARK HEAVY. 
Now do the others by yourself. Your tea cher vdll che ck your work. 
REMID'.,mER TO MAKE YOUR MARK HEAVY. 
2. Many citie s and to<ms have soue PUBLIC Lf~ND. 
PUBLIC LAND ~aeans : 1 ) land owned by everyone 2) wasteland 3) land open to 
everyone 4) private land S) land that no one can use 
3. A shipper nust be able to plan a TR.ii.NSPORTATION ROUTE 
TR.ii.NSPORTATION ROUTE refers to: 1}- sailing 2) a nap 3) aviation 
4) freight highway 'S) trailer truck 
SAMPLE Al~SHER SHEET 
1 2' 3 4 s 
l. . () () () () () 
1 2 3 4 5 
2. ()() ( ; ()() 
l 2 3 4 s 
3. () (1 () () () 
Remenber to r :::;ad carefully and place your ansY,rer in the correct space on the 
answer sheet. Do only the words that you feel sure you know. Turn over this sheet 
and start the t est. You will have as iiitl'ch time as you need. 
A SOCIAL STUDIES VOCABULARY TEST 
FORM I 
William A. lifolffer 
l. Nature provides many forms of MOISTURE. 
MOISTURE means: l) soils 2) plants .3) larrl 4) animals 5) water 
2. Hunting for seals in Al aska is LEGAL at one time of the year. 
LEGAL means~ l) dangerous 2) not allowed .3) most successful 
4) most difficult 5) the law allows it 
.3. Farmers are anxious to turn MARSHLAND into good farms. 
MARSHLAND means: 1) soft land 2) valley 3) meadow 4) wet, soggy land 
5) lowland 
4. We could see the low hills in the distance SLOPD~G toward the sea. 
SLOPING means: 1) smooth 2) terraced 3) slanting 4) rolling 5) far away 
5. We find little VEGETATION on some high land areas. 
VEGETATION means: l) warm weather 2) plant life 3) animal homes 
4) farming 5) rainfall 
6. Much of our fertile land has been wasted by EROSION. 
EROSION means: 1) forest fires 2) cutting timber 3) flooding 
4) wearing away 5) grazing cattle 
7. We have many comforts in our MODERN world. 
MODERN means: 1) peaceful 2) today 3) the whole world 4) machines 
5) nearby 
8. New England has many places of HISTORIC interest. 
HISTORIC means: 1) beauty spots 2) national parks 
3) important in years past 4) very old churches 5) monuments 
9. The Americans r ebelled aga inst the heavy TAXES imposed upon them. 
TAXES means: 1) fees r equired by the government 2) trade 3) prison fines 
4) lavrs that are unfair 5) soldiers 
10. The JURY listened carefully to the la>~er as he presented his case. 
JURY means: 1) a county judge 2) state policemen 
3) specially selected group deciding justice 4) nevlspaper reporters 
5) a criminal court 
11. Wild animals Il'!Hii.BIT the deep forests. 
INHABIT means: 1) to invade 2) to always do things in the same way 
3) to raise their young 4) to live in 5) to hunt for food 
12. Before instruments were made people had a difficult time finding DIRECTION . 
DIRECTION means: 1) giving orders 2) instructions 3) a sign 4) distance 
5) where to go 
13. The king issued a PROCLA1h~TION, making the d~ a holiday. 
PROCLAivlATION means: 1) a promise 2) a f estival 3) a new law 
4) an official announcement 5) a speech 
---
14. People living in .tunerica cherish their FREEDOM. 
FREEOOM means: 1) r eligion 2) liberty 3) money h) power 5) jobs 
15. The large VESSEL made little progress during the great storm. 
VESSEL means: 1) ship 2) heavy sea 3) wreckage h) waves 5) plane 
16. Farmers DRAIN large areas of land to make them useful for gardening. 
DRli. IN means: 1) to plow 2) to plant seed 3) fertilize the land 
4) clear away trees 5) dry the land 
17. The eastern part of our country is BOUNDED by the Atlantic Ocean 
BOUNDED means: 1) inhabited 2) 'bordercd 3) served 4) blocked 5) opened 
18. Good schools are very important to the INHABITAHTS of a town. 
INHABITANTS mean: 1) teachers 2) bookstores 3) people who study 
4) people who live there 5) public buildings 
5 
19. There are several OCEAN ROUTES between the continents of North America and Europe. 
OCEAN ROUTES mean: 1) water highways 2) passenger ships 3) islands 
4) great seas 5) explorations 
' . 
20. Napoleon was an EMPEROR who conquered many countries. 
EMlPEROR means: 1) a rich person 2) a man who lives in a castle 3) a warrior 
4) a commander 5) a ruler 
21. It is not easy to imagine the world of TOMORROW. 
TOMORROW means: 1) long ago 2) past centuries 3) when you were small 
4) a few days ago 5) years to come 
~2. In some RURAL areas people have to travel far to reach a store. 
RURAL means: 1) in the country 2) a roo asuring stick 3) cold land 
4) far away 5) head of a country 
~ 3. New England is known for its n~DUSTRY. 
INDUSTRY means: 1) public buildings 2) beautiful scenery 3) farming 
4) manufacturing 5) colonial houses 
· ~4. In some sections of our country farmars need to IRR.IililTE their land. 
IRRIG.t;.TE means: 1) cultivate 2) plant early 3) provide water 
4) plow 5) build a dam 
:5. Many PRODUCTS of New England factories are sent abroad. 
PRODUCTS mean: 1) raw materials 2) things grown or made 3) transportation 
4) workers in a mill 5) animals 
~6. All of North America is in the NORTHERN HEMISPHERE 
NORTHERN HEMISPHERE means: 1) far northland 2) lands with short summers 
3} world north of the equator 4) winter weather 5) northern continent 
~1. Indians of today who live on reservations are not SAVAGE. 
SAVAGE means; 1) civilized 2) wll4 3} monsters 4) brave 5) warriors 
:.>.8. The French MISSIONARY went to the northwestern par"tt o! our country where he 
taught the Indians. 
MISSIONARY means : 1) an explorer 2) a trader 3) a fur trapper 
4) a traveler 5) a religious teacher 
29. Long ago most of the land in England was controlled by OVERLORDS. 
OVERLORDS means: 1) strong soldiers 2) poor peasants 3) rich kings · 
4) brave knights 5) powerful nobles 
30. When a MARSH is drained it can be used for grazing cattle. 
MARSH means: 1) parade 2) food for cows 3) hillside 4) wet, soggy land 
5) hunting ground 
31 • The jet plane · is a modern INVENTION of great importance. 
INVENTION means: 1) flying 2) manufacturing 3) warfare 4) trade 
5) discovery 
32. A PEASANT oftenlived in a home owned by someone else. 
PEASANT means: 1) gardener 2) landlord J) noble 4) laborer 5) hunter 
33. The Spanish people FOUNDED a colony in Mexico many years ago. 
FOUNDED means: 1) explored 2) ruled 3) discovered 4) started 5) invented 
34. The Yukon River is the largest natural highv{~ of INTERIOR Alaska. 
INTERIOR means: 1) along the coast 2) roadway 3) riverbank 4) boulevard 
5) far from the coast 
35. Most Americans are proud of the STATE in which they live. 
STATE means: 1) beautiful country 2) group of people under one government 
3) important country 4) where the Capitol is located 5) public parks 
36'. People enjoy nany privileges under SELF-GOVERNJ:i!ENT . 
SELF-GOVERNMENT means: 1) everyone rules himself 2) a president chooses 
officials 3) there are no rulers 4) people choose their lawmakers 
5) a king rules everyone 
37. The people listened quietly to the PRIEST. 
PRIEST means: 1) king 2) traveler 3) politician 4) minister 5) teacher 
38. Nearly a hundred years ago people in our country fought a CIVIL WAR 
CIVIL WAR means: 1) war between two countries 2) war thl'tt is very short 
3) war between slaves and free men 4) war between government officials 
5) war between two groups in the same country 
39. People in our states and towns GOVERN themselves. 
GOVERN means: 1) rule 2) vote 3) elect 4) obey laws 5) work on a job 
40. Thousands of people visit the VOLCANO on the island of Sicily each yea~ 
VOLCANO means: 1) a settlement in Italy 2) a vacation resort near mountains 
3) a part of Yellowstone National Park 4) historic building in ancient 
Greece 5) a mountain ~vhich sometimes sends out fire 
41. Large lake boats bring ORE to Cleveland. 
42 ... 
43. 
ORE refers to: 1) manufactured goods 2) grain 3) rock with metal 
4) softwood like pine 5) freight 
After struggling through hardships for many years, Americans decided that UNITY 
would give them strength. 
UNITY means: 1) a large army 2) several stockades 3) working together 
4) many lavm 5) a strong blockhouse 
The GEOGRAPHY of our country is different from that of some other countries. 
GEOGRAPHY means : 1) a large book with maps 2) study of the earth and people 
on it 3) news about weather on the radio 4) people in far vro:y countries 
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44 • Methods of trade and transportation ar e i mportant t o a iilA1~UF,~CTi.JREH . 
MANUFACTURER means: l) travel er 2) travel agency 3) a merchant 
4) an automobil e mechanic 5) a maker of goods 
45. Early Americans who traveled by canoe had to go through many RAPIDS 
RAPIDS mean: l) swift, rough water 2) very narrow rivers 3) canyons 
4) whirlpools 5) high waves 
46. The United States tries to build good INTERN;\'l'IONAL trade relations. 
INTERNATIONAL means: 1) in some stat es in our country 2) large nations 
3) transcontinental 4) vri thin our country 5) world-wide 
47. Manufacturers depend on the NATURAL RESOURCES of our country for their products. 
NATURAL RESOURCES mean: 1) products t aken from the earth 2) large grain farms 
3) great shipping centers 4) goods shipped into our country 5) many 
working people 
48. Farmers work constantly to improve the FERTILITY of their land. 
FERTILITY means: 1) color of the soil 2) amount of crops raised 
3) ~izc of a farm · 4) water for the soil 5) richness of the soil 
49. lfuny people perform POLITICAL services for their cities. 
POLITICAL refers to: 1) managing public affairs 2) a medical doctor 
3) a policeman 4) a fireman 5) free 
50. Many of the islands in the Pacific Ocean are DEPENDENCIES of powerful countries. 
DEPENDENCIES mean: 1) children who need care 2) lands ruled by another 
country 3) chains of islands 4) small coral islands 5) fri endly to 
larger nations 
51. Many of our battles were fought on FOREIGN territory during the last war 
FOREIGN means: 1) mountainous country 2) desert lands 3) fertile soil 
4) coral islands 5) another c ountr,y 
52. The CONTINENTAL soldiers returned to their homes after the Revolutionary War. 
53. 
54. 
55. 
56. 
CONTINru~TAL r efers to: 1) a country 2) the confederate arnw 
3) belonging to all the colonies 4) weary colonists 
5) defeated southern colonies 
Men living at the FRONTIER often hunted in the forests for their food. 
FRONTIER means: 1) settlement nearest to land not explored 2) great plains 
3) in the pioneer days 4) Indian villages 5) land near the mountains · 
Men worked hard to FORTIFY their towns. 
FORTIFY means: 1) beautify 2) make larger . 3) settle 4) make strong 
5) build 
All the people of the KINGDOM came to visit at the castle during the holiday. 
KINGDOM means: 1) town 2) royal territory 3) nobles' estates 4) city 
5) continent 
The United States Coast Guard reports the position of all ICEBERGS to ships at 
sea. 
ICEBERGS mean: l) glaciers 2) drifting wreckage 3) snow storms 
4) stormy weather 5) masses of floating ice 
57. The returning CONQUEROR received a hearty welcome from his people. 
COi\IQUEROR means: l) discoverer 2) explorer 3) soldier 4) conductor 
5) winner 
58. 
59. 
60. 
61. 
62. 
64. 
65. 
66. 
67. 
68. 
69. 
70. 
The BARBAROUS tribes capbt:red and plwuJ.er.ed +ke t.own ~ 
BARBAROUS means: 1) soldi0rs 2; w~e:rer5 3) enemas 4) sa.vage 
5) military 
Our forefathers made a DECk\RATIGN OF INOIPENDE~E befor~ we "on our freedom. 
DECL'i.RATION OF INDEPENDENCJ:;' meam; i J) deoJ are a holidq L) announce their 
freedom 3) declare war 4 J a cslebratitm S; peace 
A FOREIGNER must have a permit to traV,el ~ 
FOREIGNER means: 1) a citizen of a~other country 2) a sailor 3) a tourist 
4) a spy 5) a politician 
The VILLAGERS welcomed the spring with festivals and dancing. 
VILLAGERS mean: 1) people living in a small cormnunity 2) tourists 
3) people who work in a circus 4) farmers S) children at a party 
1vhen our President does not want to approve a law passed by Congress he can 
VETO it. 
VETO means: 1) forbid the law 2) punish Congress 3) leave the Vfuite House 
4) deny the Constitution 5) take away our freedom 
The FEUDS of the 1liddle Ages caused great hardships for the people. · 
FEUDS mean: 1) government taxes 2) hunting parties 3) diseases 
4) bitter quarrels 5) noblemen 
TraVelers would often MAP the area through which they traveled. 
MAP means: i) find the way 2) make a roadway 3) trace 4) track 
5) chart the land 
Scientists are trying to get '7/ATERPOWER from the tides. 
WATERPOVffiR means: 1) ~fift river current 2) floods 3) electricity 4) force 
of water used to run machines 5) a system for getting drinking water 
The sheep-herders were caught in a snowstoi'Iil while going through the PASS. 
PASS means: 1) valley 2) foothills 3) opening in the ~ountains 
4) mountain range S) broad plain 
A paper maker would be interested in a TRACT of timber. 
TRACT means: 1) to follow something 2) a logging camp 3) a railroad line 
4) large piece of land 5) marks left by animals 
Many young men will spend some time in MILITARY service. 
MILITARY means: l) on foreign soil 2) at a college 3) in the arned forces 
4) away from home 5) at war 
Many different cities MANUFACTURE the same kinds of goods. 
MANUFACTURE means~ 1) sell 2} raise 3) export 4) make 5) trade 
White people make up half the POPULATION of Alaska. 
POPULATION means: 1) a.rnt1 2) natives 3) seal hunters 4) trappers 
5) people 
71~ Small villages may be found in the desert where an Of~IS is located. 
OASIS means: 1) oriental city 2) trading center 3) forest land 
4) fertile place 5) sand dunes 
72. Fishing is an important OCCUPATION in New England. 
OCCUPATION means: 1) a kind of sport 2) sailing 3) recreation 
4) a kind of wcrk 5) trading 
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As we traveled through t he. CANAL We saw :people work l.ns ~ +he. field~~, 
CANA.L means: l) valley 2 ) s ea_florl J '1 low COQntcy i~ ) wat er highw-ay 
5) a wide stream 
74. The states in the CENTRAL part of o·J~ .· courtr·ry raise 1n0r.e. wheat than they can use. 
CEN1'RAL means: l) largest st. t::Lt 8::., {n +:he courrf:-r-,y 2) iarm:i.::1g region 3) c enter 
Of a state 4) middle of ou.r CC'mt··J'· S) b e :3·r_.. ~'o r agr5.culture 
75. Today businessmen can make TPJlHS CO£TTir ENT:U:. flj_ghts very easily. 
TR£1.NSCONTINENTI\.L means: l) across the wat er 2) l ong trips 3) on the water 
4) fro~ coast to coast 5) through the air 
76. 'Ye have been an INDEPENDENT nation for nearly 200 years. 
INDEPENDENT means: 1) powerful 2) trustworthy 3) peaceful 
4) not ruled by another nation 5) important in the world 
77. There is more land area in the five southern states that BORDER the ~tlantic 
Coast than there is in the entire northeast. 
OORDER means: 1) state line 2) edge 3) area of the states 
4) patrol 5) beach 
78. Often the FLOW of water is changed by large rocks. 
FLmV refers to: 1) high water 2) rapids in a river 3) bubbling spring 
4) direction of the water 5) swift currents 
19 . The CHANl'JEL in the harbor was marked for the safety of ships. 
CHANNEL means: 1) deep waterway 2) radio frequency 3) lighthouse 
4) an ocean 5) a huge rock 
80. Large ships have to wait for the TIDE before they can enter some ports. 
TIDE means: 1) a soap 2) a place to anchor 3) a tugboat 4) rise and fall 
of the ocean 5) a deep channel 
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